Background
The term behavior therapy was coined to avoid objections to human research when we established the first human operant conditioning laboratory in 1953. We felt that names like "Experimental Psychology Laboratory," "Human Operant Laboratory," or "Experimental Analysis of Behavior Laboratory" might threaten our tenuous existence in the basement of Metropolitan State Hospital, Waltham, Massachusetts. We arrived at the name "Studies in Behavior Therapy" by generating a list ofplain English words that accurately and positively described our mission. I made up eight prospective names by combining high-ranking words from the list. We had patients, parents, and physicians rank the prospective names by which best and least fit what we planned to do and a second ranking from least to most offensive. From these rankings I chose "Studies in Behavior Therapy." I then submitted our new name to Harry C. Solomon and B. F. Skinner, the original program directors, who approved it for the name of our grant proposals and laboratory (Lindsley, Skinner, & Solomon, 1953) . This has been chronided as the first use of the term behavior therapy (Martin & Pear, 1983, p.447) .
Three status reports were submitted to the Office of Naval Research under "Studies in Behavior Therapy." By January 1955, our laboratory was well established, and we changed its name to "Behavior Research Laboratory" (Lindsley, Skinner, & Solomon, 195 5) . This was the first use of the term behavior research. I remember when that name appeared in the Boston telephone book callers would often exclaim, "Do you mean that you do research on behavior?" We would answer joyfully, "Exactly!" Their reactions confirmed that we had the Send correspondence and reprint requests to the author, Route 1 Box 157, Lawrence, right name for our laboratory. This experience convinced me of the importance and the power of naming for scientific laboratories, methods, and tools.
"Human operant" and "experimental analysis of behavior" are examples of technical jargon. They may mean the same thing to experts, but mean different things to most people. "Behavior therapy" and "behavior research" are plain English and mean the same thing to most people. As Skinner stressed in his book on verbal behavior, you should select words for their effects on the listener, not for their effects on the speaker (Skinner, 1957) .
But as we all know, Skinner sometimes chose words that meant different things to other people than they did to him. He never checked out what his technical words meant to most people. It was left for those of us who applied his free operant principles and methods to struggle with abrasive jargon like "manipulate," "control," "subject," and "intervene," which turned users away. Even worse, some jargon, like "negative reinforcement" and "radical behaviorism," imply to most people the exact opposite of their technical meaning.
Since founding the Behavior Research Laboratory, I have spent 38 years selecting words to interpret our technical jargon correctly to other scientific disciplines. marketing research found that in Gaelic folklore a banshee is a female spirit that shrieks outside a home warning a family of the pending death of a member. Marketing changed the name to "Mustang." Apple® computers used the working term "E. T.,"after the extraterrestial alien of the movie, for a new portable product they never brought to market. Apple often used first names like Sara, Annie, and Twiggy for projects. Lisa was never intended to be more than an interim internal code name, but it stuck and they went to market with it (Young, 1988) .
Plain English
In the late 1960s, it became dear to those of us developing Precision Teaching that the dearest terms were the most basic plain English words. This became very apparent when we tried to describe learning channels accurately. The dearest description we could find was an input subject-verb-object combined with an output subject-verb-object. For example, "Jane, see the capital letter 'A' and say the letter's name." This is a see/say learning channel, which is different from another see/say channel such as, "Jane, see the capital letter 'A' and say the letter's sound." A third different see/say learning channel might be, "Jane, see the lower case letter 'A' and say the letter's sound." Staying with letters, we could change the channel even more to "Jane, see the capital letter 'A' and touch the same letter on this sheet." This would be a see/touch learning channel. These 3. Select working term. When you locate a better word than your discovery label or your jargon word, change the name on your files and use the new working term as you advance further into application. Begin to survey practitioners and check with users to see how rapidly and accurately they use the new word. Don't hold out for the perfect plain English word. You may never find it. Just be happy with getting doser to your application word goal. You know your working term isn't the best word, but you know it's better than the discovery label or technical jargon.
Prepare yourself to change the working term when the almost perfect term is found. Don't stop the word search, because if something is lacking, it proves to you that a better word can be found.
4. Listen to practitioners talking to each other. An excellent source of doser working terms, and, in some cases, your final application word, is the word used by a practitioner who has learned the procedure and who is teaching the procedure to another practitioner who hasn't learned it yet. We first heard "pinpoint" by eavesdropping on Ed Sebastian telling other fathers of retarded children what their first step should be in improving the behavior of their children. It is also how we learned to describe the Standard Celeration Chart by putting the dot where the day line (which goes up and down) crosses the frequency line (which goes across the chart). We listened to 5-year-old Stephanie Bates teach charting to her 5-year-old friends (Bates & Bates, 1971) .
5. Resist investing time and money in working terms. Resist printing large numbers of high-cost workshop materials. Even though they are cheaper by the gross, they lock you into imperfect working terms. Hasty publication in journals has the same effect, and application books containing only technical jargon or working terms are disastrous. You have so much invested in them you can't possibly render them obsolete by changing the terms only a year or so after they are published.
Pavlov was burned by hasty report at the annual meeting of an international physiological society. He announced that he had found the inheritance of acquired characteristics in his conditioned animals. Later, he found out that one of his students had faked the data. Pavlov was furious, but did not publidy recant at the next international meeting of the society. From that day forward, however, he resolved to let discoveries "mature" for 5 years before publishing them.
Remember, working terms are working terms. Use them, but don't abuse them.
6. List six to eight current alternatives. (Gove, 1961) . Number per unit time is the sixth meaning listed under "rate" and the fifth listed under "frequency." However, all 13 meanings for "rate" are different, only one having to do with how frequent something is-a very broad set of meanings. All eight of the meanings under "frequency" have something to do with how frequent something is-a very narrow, highly accurate set of meanings. Clearly "frequency" is the word with the narrowest, most accurate set of plain English meanings.
9. Instinctively agree on application word. When you find the right word, you and others know almost instinctively that it is the right word. In a related situation, when searching for plain English equivalents of jargon pairs, you often get a word for one of the pair that is perfect. You and others can feel it! But the word for the other member of the pair doesn't quite fit as well.
A current working example is the jargon pair of radical behaviorism and methodological behaviorism. Skinner reasoned that the kind of behaviorism coming directly from John Broadus Watson and denying the presence of thinking, feelings, and consciousness was methodological. Watsonian behaviorism methodically ignored feelings and thoughts. It denied their existence. It said, "there is only behavior, there is nothing else." A better term may have been "orthodox behaviorism" (Catania, 1991) . My recent plain English translation is "nothingelse behaviorism." Nothing-else behaviorism is an almost perfect translation for methodological behaviorism. This is because practitioners accurately pair "nothing-else behaviorism" with "those who say there is only observable behavior, nothing else. " Skinner reasoned that his kind of behaviorism, which departed from orthodox Watsonian (nothing-else) behaviorism and did not deny the presence of mental events, should be termed radical behaviorism (Skinner, 1974) . Here Skinner used Webster's "departure from the usual" definition 3a of radical (Gove, 1961 (Lindsley, 1971 ). We do not have the space here for that degree of detail, so I will merely list the major translations along with the year in which we selected them (see Table 1 ). Remember that these translations did not come easily. In many cases several years went by before we noticed that a particular jargon term caused communication problems. Then we had to screw up our courage, locate a new plain English word, and test to see that the new word produced the desired listener response. This was a courageous act because of the cost involved in changing all our printed materials and admitting to the people we trained that we taught them an imperfect thing. The more materials you have and the more people you have trained, the more this upgrade costs. Finally, when the new word is in place, you are punished by your old friends in the technology for abandoning their jargon, rather than "selling it" to the public. All this takes about three times the amount of time and money that you would expect.
Application Acronyms
When teaching practitioners to do things, acronyms are often useful. They help the person remember and sequence the steps in a chain of performances. They can help in remembering lists of features. They also can help name a procedure. Here I share several successful, tried and true, wellknown acronyms as examples of making steps, lists, and procedures clearer in application.
1. PRICE-Pinpoint, Record, Intervene, Chart, and Evaluate (Lindsley, 1971 ). This acronym se- (Gilbert, 1978 (Lindsley, 1977) . This acronym lists the major discoveries about behavior in general that were made by precision teachers and others using the Standard Celeration Chart. In 1965 we set out merely to introduce rate of response with standard, direct, and continuous self-recording in public school dassrooms. We neither expected nor sought to discover basic laws of behavior. We expected that frequency would prove more sensitive and would produce more rapid learning than percentage correct in dassroom monitoring. However, as we collected thousands offrequencies on standard charts, basic relationships emerged. We discovered surprising laws of behavior that had eluded us in the laboratories. MUSIC lists the five most important counterintuitive laws of behavior that we discovered. M: Behavior Multiplies, it doesn't add. U: behavior is Unique, not common. S: behavior is Specific, not general. I: behavior is Independent, not dependent. C: behavior is produced by Consequences and is not caused. The detailed explanations of these abbreviations and their implications are covered in a recent article (Lindsley, 1990) .
4. REAPS-Retention, Endurance, Application, Performance, Stability (Haughton, 1981) . This acronym helps performance managers list the products of high-performance fluency. When fluency aims to increase from 60 per minute to 300 per minute depending on the performance reached, then the result is R: increased Retention after periods without practice; E: increased Endurance when working for extended periods of time; A: increased Application to more complex situations; P: Performance standards for training aims; and S: increased Stability in resisting disturbances. (In the original, PS stood for Performance Standards.) This acronym listing fluency products was developed by Eric Haughton in the late 1970s to help Precision Teachers explain the need for high dassroom fluencies to parents and administrators.
5. MOR-Measurable, Observable, Reliable (Daniels, 1989) . This acronym lists three important characteristics of a pinpoint. It has been successfully used in teaching performance management principles to business executives and supervisors. In addition to passing the dead-man test, the pinpoint must be Measurable, Observable, and Reliable. My wife, Nancy Hughes, suggested that Aubrey Daniels might add E for Effective to this acronym, making it MORE. This shows that acronyms and application terms can be continually refined and improved, and the source is often unexpected.
6. SSIP-Sincere, Specific, Immediate, Personal (Daniels, 1989) . This acronym lists the features used to select and deliver social rewards. It is im-portant that praise be sincere and said sincerely. Praise must also be specific-you tell the person exactly what they did that you are rewarding. Your praise should also be immediate-catch them in the act. And your praise should be personal, saying "Ruth, I really like what you're doing. You're twisting it at exactly a 45 degree angle. Great!" Next time say something different.
6. WHIP-What you Have In your Possession (Daniels, 1989) . This acronym reminds performance managers that the most ready and least expensive rewards are What you Have In your Possession. Social rewards are the most available and the least costly. You don't have to ask permission or have a budget to pat someone on the back. Tangible rewards require budgets, advance planning, approval, increased paper work, and are seldom readily available. WHIP has helped industrial supervisors increase their frequency of socially rewarding their workers.
7. PIP-Potential for Improving Performance (Gilbert, 1978) . This acronym names the performance where the biggest gain can be made. It is exemplary performance divided by typical performance. Exemplary performance is a personal best, or division or company best performance. Gilbert calls these bests exemplars." The greater the PIP, the greater the opportunity to improve performance. The smaller the PIP, the lower the possibility to improve performance. Going after the biggest PIP is where companies can make the most money in performance management. This is a revolutionary notion for two reasons. First, it goes after the highest performance or performer, which traditional statistics throws out. Second, it expresses this as a multiple, or factor, so PIPs can be directly compared across very different performances. In this way, cost-accounting of potential pay-offs for investment in performance management can be forecast.
Application Letter Codes
Letter codes are useful mnemonics even though, because they don't spell words, they are not acronyms. Such letter codes help practitioners use and recall complex relationships. A fine example follows.
1. PIC-Positive, Immediate, Certain consequence (Daniels, 1989) . By using positional notation, this letter code lists the characteristics of consequences used in performance management. In the first position are either P for positive or N for negative (P/N). In the second position are either I for immediate or F for future (I/F). In the third position are either C for certain or U for uncertain (C/U). These three positions with two possibilities in each position give eight categories of consequences. The eight categories are PIC for positive immediate certain, NIC for negative immediate certain (these are the two most powerful); PIU for positive immediate uncertain, NIU for negative immediate uncertain; PFC for positive future certain, NFC for negative future certain; and PFU for positive future uncertain, NFU for negative future uncertain (these are the two least powerful). The categories are easily remembered by performance managers.
It (Daniels, 1989 (Lindsley, 1965) . In 1965, we were plagued by a rash of very poor alleged "measures" of classroom behavior. The educational research journals were publishing studies with "time on task" that were actually only records of minutes spent sitting at a desk in arithmetic position. Another equally virulent measure was minutes spent without a tantrum. (Gilbert, 1962) . Equally powerful, but less well known or used, is Tom Gilbert's leave-it test. Tom's choice of the word "accomplishment" to describe the results of behavior is a brilliant selection (Gilbert, 1978) . If Skinner had used that word instead of struggling with terms like "functional definitions," or confusing things with statements like "you can measure behavior or the results ofbehavior," things would have been much easier for the rest of us. For years, a good test of a well-trained behavior analyst was whether he or she defined a behavior by its results. All the animal and human free operant conditioning was described by the results or accomplishments of the subjects. We did not study pigeon beak thrusts, rat paw drops, or human hand pulls. We studied pigeon key pecks, rat bar presses, and human lever pulls-accomplishments all! In workshops on behavioral engineering, Tom Gilbert was plagued with practitioners not knowing the crucial difference between behavior and accomplishment. It was accomplishment that had value to the employing corporation, not behavior, so he developed what I have called the leave-it test for an accomplishment. Tom often showed a transparency of an archer with bow and arrow and said, "that's behavior." Then as he showed a target with an arrow in its bull's eye he said, "now, that's an accomplishment." I recently asked Tom when he first did this, and he said in workshops in 1962 (Gilbert, personal communication, May 25, 1991 
